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As I reflect on my time in ECI 508: Teachers as Leaders course, I discovered several themes that emerge from my leadership log musings. The themes are: teacher leaders take initiative and they lead within and beyond their classrooms, they confront their school’s culture, and they must know themselves in order to become leaders. Throughout this essay, I will strive to further explain each theme and determine what my own personal commitment to teacher leadership will be or has become. 


Teacher leaders often see a need within their classroom, school, or community and they take the initiative to fill it. Steven Zemelman and Harry Ross (2009) discuss how teachers can organize campaigns like Janine Givens-Beasley, who campaigned to add one hour of planning time to the school day for each teacher (p. 94-95) or Lorena Kramer, who was able to get smartboards and graphing calculators for her school (p. 105). Within my own school, I see teacher leaders that have taken initiative. One of the teacher assistants at my school asked to teach the language curriculum class because she had a love for the children and saw that they had been without a teacher for several months. She volunteered to give up some of her planning time to teach them so that they would not have a different substitute every day. Another teacher at my school started a club called Boys II Men, where she regularly meets with young black males at the school and encourages them to be more than what society has portrayed them to be, study harder, and be polite. She takes them on trips to colleges and museums so they can become educated about their pasts and their futures. All around me, teachers are taking initiative. A fellow history teacher on my hallway decided to present at the National Council for the Social Studies Convention in Greensboro, since the county told her she could not present to county history teachers. Roland Barth (2001) encourages teachers to “get out of the bleachers and onto the field” (p. 186). In this example, teachers can not lead by being a part of the audience; which is where I am usually found. Throughout the course, I learned that there are many types of leadership. Zemelman and Ross describe distributed leadership, formal versus informal leadership, and individual versus whole-group leadership (p. 5). During my board observation I was able to see many of these types of leadership and feel that I am very lucky to have a principal that believes in distributed leadership. Therefore, I know that I will be able to take on more leadership opportunities now that I feel more comfortable in viewing myself as a leader. I would like to continue to lead by example in my classroom, but take on more leadership throughout my school community. I can do this by speaking up in my professional learning team by sharing the ideas I have been introduced to in graduate school about teaching social studies. I can even take a more active role in the Eighth-grade social studies curriculum by volunteering time this summer to develop curriculum materials at the county level. I plan to read educational literature so that I can stay up to date on education issues. I can more willingly serve on my school improvement team committee by getting involved, voicing concerns, and taking action instead of being mindlessly present. I can continue to lead students in athletics and student government. 

My leadership log also taught me that a teacher leader often confronts the culture of their school. Marilyn Katzenmeyer and Gayle Moller (2009) define culture as, “the norms, values, beliefs, traditions, and rituals that has built up over time” (p. 84). When I first started teaching at my school I noticed the culture right away. Teacher retention was low, attitudes toward the administration were negative, and there was a clear divide between grade levels. While there are still problems at the school, teacher retention is higher and there is a clear love for our principal because of her leadership style. Roland Barth says that we must be willing to confront the “nondiscussables” (p. 9). It is our actions that affect others and help set the tone of the school (Zemelman & Ross, p. 4). I have begun to try and confront the “nondiscussables” and reach out to my fellow colleagues. Now, when I see a teacher struggling, I try not to judge and talk about them with other teachers, but instead lend a helping hand or offer advice if possible. I have tried to see my school’s culture and use my actions to make it better. For instance, there is one new teacher on my hallway this year and she has had difficulty fitting in. Instead of judging her, I have tried to imagine what it must be like to be the only new person coming into such a tight group of teachers. I have offered to help her and make sure that she knows what is going on at our hallway meetings. I also use my time as the Student Government Association advisor to listen to the students and help them to make positive changes to the school environment. I want them to have a memorable and positive middle school experience. I take their concerns to our principal and sometimes she will attend our meetings or meet with the students individually. It is important that the faculty, students, parents, and community get involved in creating a shared vision for our school. This shared vision can positively impact our school’s culture and I now strive to be a part of that positive impact.

The most important theme that developed throughout my leadership log was that a person has to know themselves before they can become a teacher leader. My time in Teachers as Leaders has allowed me to be reflective about my practice, my school, and myself. Katzenmeyer and Moller gave advice for how I can understand myself and others as teachers leaders by saying, know your weaknesses and understand the differences between yourself and others (p. 65, 73). Completing my educational philosophy and teacher leadership readiness questionnaire allowed me to understand my areas of weakness and how my views may be different than my colleagues. I think I am a quiet leader and I often lead by example. However, the teacher leadership readiness questionnaire made me realize that I was resisting leadership roles and therefore, I plan to step up as a leader in leading positive changes in my school. I plan to do this by speaking up more about decisions that will support student learning and technology growth within my school; two areas I feel strongly about. I have noticed that teachers can be very selfish about their time and I need to speak up for what is best for students and not what is always best for me. I know that I must be prepared to take risks if I want to become a teacher leader. According to Barth, the risks that teacher leaders face will include: “standing up and violating the taboos against both distinguishing themselves and presuming to know what is best for others,” “identifying themselves not as learned but as learners,” and “promoting personal and organizational renewal is to risk” (p. 187). 

As I move forward in my educational career I know that I am a stronger and more confident leader than before. I have been educated on what it means to be a leader and know more about myself, which will enable me to lead. I feel confident that I can take initiative to lead within and beyond my classroom, confront my school’s culture, and continue to be a reflective life-long learner. As I begin this leadership journey, I hope that I will be the type of leader that embodies the characteristics of approachable, assertive, trustworthy, flexible, collaborative, organized, supportive, and committed. 
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